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Introduction

At Fast Forward Independent School, we are committed to providing a safe, engaging and exciting
environment where learners can achieve. Our mission is to change learners’ views of the education
system and to prove that education can be used in the real world.

Overall, we aim to

e Provide the necessary support and challenge for learners to make progress and achieve better
than expected.

e Putlearners at the centre of all curriculum decisions, putting their needs above those of the
school.

e Have a curriculum that is fit for purpose, offering adaptation and personalisation.

e Provide relevant support for learners social, emotional, and mental health needs so they can
effectively engage with learning

e Improve our learners social interaction, social communication, and social imagination skills

so they can better relate to others and increase their understanding of the world.

Prepare all learners for the next stage of their education and for life in modern society.

Provide courses which meet the needs of learners.

Nurture the talents of all and celebrate success.

Work with feeder schools to ease transition.

Involve the stakeholders, including parents, in curriculum development.

We will do this through a curriculum which is broad and balanced and provides learners experience in
linguistic, mathematical, scientific, technological, human and social, physical, aesthetic and creative
education; personal, social, health and economic education; access to accurate, up-to-date careers
guidance; effective preparation for the opportunities, responsibilities and experiences of life in British
society as required by the Education (Independent School Standards) Regulations 2014. This policy
gives an overview of that curriculum however details of what we want learners to know and be able to
do (curriculum intent) can be found in our curriculum plans and schemes of work.

In this policy we will set out in general terms:

e our provision of full-time education

e ourcurriculum approach and how we meet the needs of our learners

how our curriculum meets the requirements of the Education (Independent School Standards)
Regulations (2014)

how work is planned

how each subject is taught

how learners are assessed

how we will report progress to parents or carers

how the curriculum:

promotes learners Spiritual, Moral, Social and Cultural development (SMSC)
promotes Fundamental British Values
contributes to learners’ Character Education

O O O O

develops learners’ Cultural Capital



Our Provision of Full-time Education

We provide full-time supervised education for learners aged 15 - 19. This means:

at least 190 days a year

38 weeks a year

23 hours/week taught time for Key Stage 3
24 hours/week taught time for Key Stage 4

Our learners are referred to us by various local authorities under individual SEND contracts. Based on
information given at the point of referral some learners may have had significant gaps in education
and for this reason it is sometimes necessary to gently ease them back into education by following a
part-time timetable at the beginning. We will review all part-time timetables weekly with a view to
increase the hours gradually until learners are attending full-time. Part-time timetables may also be
used for some of our learners with SEMH whose anxiety affects attendance. Part-time provision will
never be less than 18 hours a week.

Our curriculum approach and how we meet the needs of our learners

At Fast Forward Independent School, we cater for learners aged 15-19, all of whom have an
Education, Health and Care (EHC) Plan. Each learner’s primary area of need is one of the following:

¢ Social, Emotional and Mental Health (SEMH)
¢ Speech, Language and Communication Needs (SLCN)
In addition to these, learners may also experience a range of co-occurring needs, such as:
e Attention Deficit Hyperactivity Disorder (ADHD)
e Autism Spectrum Condition (ASC)
¢ Specific Learning Difficulties (e.g. Dyslexia)
o Attachment Difficulties or Trauma-Related Needs
¢ Developmental Language Disorder (DLD)
¢ Moderate Learning Difficulties (MLD)

Our curriculum is designed around our learners’ SEMH and SLCN profiles, while recognising that
these needs often overlap. This holistic understanding ensures that provision is tailored, flexible, and
responsive.

Many of our learners have experienced disrupted education, multiple exclusions, or significant
trauma. As a result, they may present challenging behaviour and have substantial gaps in learning.
We expect a wide range of academic abilities from learners working significantly below age-related
expectations to those with higher potential and varying lengths of stay at the school.

Curriculum Design and Qualification Pathways



Our curriculum offers accessible and ambitious progression routes. Qualifications are selected to
match learners’ capabilities, interests, and time available before transition, including:

¢ Entry Levels 1-3: Functional Skills in English, Mathematics and Digital Skills
¢ Level 1-2: Functional Skills, Employability, and Digital Skills
e GCSE Level: English and Mathematics

¢ Vocational Awards/Certificates: e.g. Construction, Hair & Beauty, Motor Vehicle, Digital
Skills

These flexible pathways ensure every learner can achieve meaningful outcomes, with accreditation
suited to their starting points and future aspirations.

Assessment, Planning and Staff Training

Accurate identification of starting points underpins all planning. Induction includes thorough
assessment of academic levels, needs, and interests. Each learner has an Individual Learning Plan
(ILP), Individual Risk Assessment, and Personal Behaviour Support Plan, which together inform
day-to-day teaching and support.

Staff are trained to build positive relationships and to use strategies aligned with learners’ SEMH and
SLCN profiles. Ongoing professional development focuses on trauma-informed practice, behaviour
regulation, and communication support. Specialist training is commissioned as needed to meet the
needs of different cohorts.

Leadership of SEND Provision

The SENCo coordinates planning, implementation and evaluation of all SEND provision. This
includes:

e Ensuring all provision in Section F of each learner’s EHC Plan is delivered in line with statutory
requirements.

¢ Translating long-term EHC outcomes into termly ILP targets and supporting staff to implement
and monitor them.

e Leading the review process and ensuring regular evaluation of progress against EHC
outcomes.

¢ Maintaining systems to ensure all staff understand each learner’s needs, targets, and effective
strategies for engagement and progress.

Multi-Agency and Family Partnership

We work closely with external professionals and agencies including the Local Authority SEND Service,
Speech and Language Therapists, Educational Psychologists, CAMHS, Cognitive Behavioural
Therapists, and other relevant specialists. Their recommendations directly inform individual support
plans and curriculum adaptations.



We also prioritise strong collaboration with parents and carers through regular communication,

participation in EHC reviews, detailed termly reports, and feedback opportunities that shape our

ongoing provision.

Specialist Support Approaches

¢ For SEMH: Key adult relationships, trauma-informed practice, behaviour support plans, Zones

of Regulation, and PACE.

¢ For SLCN: A language-rich environment, visual supports, pre-teaching of key vocabulary, and

structured communication opportunities and use of PECS and Makaton where necessary.

Accessibility and Inclusion

Through our Accessibility Plan, we ensure that both our premises and curriculum are accessible to all

learners. No learner is disadvantaged by disability or special educational need.

For further detail on how we identify, assess, and meet needs, please refer to our SEND Policy.

How our curriculum meets the requirements of the Education (Independent

School Standards) Regulations 2014

Linguistic

Mathematical

Scientific

Technological - - ICT/ working with tools and
equipment; content which gives learners
conceptual familiarity with digital skills and
technology which will be encountered in
everyday life

Human and social - people, how they live,
interact with their environment now and in the
past, history, geography

Functional Skills English - Pearson
(Entry Levels 1,2,3 & Levels 1 & 2)
KS4 & KS5*

GSCE English Language** - AQA
KS4 & KS5*

Functional Skills Mathematics - Pearson
(Entry Levels 1,2,3 & Levels 1 & 2)
KS4 & KS5*

GCSE Mathematics** - AQA
KS4 & KS5*

Applied Science for Vocational Pathways
KS4

Digital Functional Skills — Pearson
(Entry Level 3 & Level 1)
KS4

History - “Hull Vocational Focus”
KS4



Physical

Aesthetic and creative

Personal, Social, Health and Economic
Education (PSHE) including RSE

Careers

Preparation of learners for the opportunities,
responsibilities, and experiences of life in
British society such as:
a) employment, further education,
apprenticeships
b) independent living, managing money,
functioning properly as an adult citizen
c) engaging with public institutions
d) civic duties like voting, jury duty
e) knowing where to get help and advice
f) interacting with the wider society.

Geography — “Hull Vocational Focus”

KS4

Religious Education - “Hull Vocational Focus”
KS4

Physical Education
KS4 & KS5

Art, A Custom Curriculum — AQA Unit Awards
KS4

PSHE - PSHE Association
KS4 &5

Award in Progression (Employability)- SEG
Levels 1 &2
KS4 & KS5

Careers Guidance from a qualified independent

advisor and other activities — refer to CEIAG policy

a) Vocational qualifications

e Motor Vehicle Studies — SEG, Levels

1&2

e Construction — Pearson, BTEC
Levels 1&2

e Hair & Beauty - VTCT, Levels 1&2

e Business - Pearson, BTEC Levels 1
&2

b) SEG Award in Progression
e Living Independently KS4 & KS5
e C(Citizenship KS4 & KS5

c) To be covered through non-qualification
activity

d) Citizenship KS4 & KS5; School Council &
other extra-curricular activities

e) To be covered through non-qualification
activity

f) To be covered through non-qualification
activity

* Young people who have not achieved a GCSE grade 9 to 4 (or equivalent) in English and/or maths are required to study these subjects as part of their

post-16 program**Baseline and diagnostic assessments will be used to identify learners whose levels of capability indicate that they can study at GCSE

level. Learners expected time at the school, based on when they join will also factor into this assessment.

Years 10 & 11

e Mathematics



English

Applied Science for Vocational Pathways

Digital Functional Skills

History, Geography, Religious Education - “Hull Vocational Focus”
Vocational qualification (Motor Vehicle Studies/ Hair & Beauty/ Construction/Business)
Physical Education

Art

PSHE & RSE

Careers

Independent Living

Citizenship

Employability

Years 12 & 13

Mathematics*

English*

PSHE & RSE

Vocational qualification (Motor Vehicle Studies/ Hair & Beauty/ Construction/Business)
Physical Education

Careers

Independent Living

Citizenship

Employability

Enrichment Activities:

Enrichment activities will be used to complement the academic curriculum and:

support learners Spiritual, Moral, Social and Cultural development.

promote Fundamental British Values.

provide character education.

develop learners’ cultural capital.

develop learners’ independence.

improve the social interaction, social communication, and social imagination skills of learners
with Autism

Enrichment activities will be delivered in a variety of ways including:

drop-down days

tutor-time

timetabled sessions

assemblies

educational visits

as part of all vocational curricula



How work is planned

All qualification subjects are supported by curriculum plans which provide an overview of what
learners will study in every year group or at every level in every subject. They demonstrate the
path learners will follow and what they will achieve if they are working at the levels expected
for their age and they are at the school from Year 10 —Year 13. They also provide additional
information about alternative paths they could follow if that is not the case.

Each subject is supported by schemes of work which have details of what is to be taught in
throughout the year for each level of capability.

Schemes of work also outline the objectives for learning within each topic; how individual
topics are to be taught; what resources will be used; what opportunities will be taken for
assessing learners’ learning and progress.

All staff have access to schemes of work which they customise to ensure they are suitable for
their cohort of learners. They will use this information to develop medium- and short-term
plans to guide their day-to-day practice.

Staff will regularly work together to identify opportunities for cross curricular development of
essential skills such as literacy and numeracy; for SMSC development; for promoting
Fundamental British Values and more.

We will gather as much information about our learners’ prior attainment as we can at the point
of referral.

In English and Mathematics, we will also conduct a detailed initial and diagnostic assessment
of our learners’ capability at the point of referral and get an accurate starting point in Reading
Comprehension, Writing, Speaking & listening, Reading age, Number, Measure, Shape and
Space, Statistics and Data.

Learners will be organised into small groups based on the levels towards which they are
working in English and Mathematics except Key Stage 5 learners who have already achieved
GCSE grade 4 or better who will not need to study these subjects. In vocational subjects
learners and young people will be grouped according to their chosen subject.

In all other subjects, staff will use teacher assessments at the beginning of a Key Stage or at
the beginning of each topic to identify prior knowledge, gaps in knowledge, strengths and
areas for development.

Teachers will use the outcome of diagnostic and teacher assessments to plan work ensuring
that they focus intently on common gaps and areas for improvement. They will sequence the
delivery of learning activities in a way which ensures that learners develop knowledge and
skills, building on what has been taught before.

Learners individual gaps in knowledge and the areas they find most challenging will be
addressed through 1 to 1 tuition and where possible independent online learning.

Non-qualification activities will be supported by a curriculum map outlining the topics that will
be covered by learners in each year group and planning documents relevant to the provider.



How work in each subjectis to be taught

In all subjects

e Learners will study at the level expected for their age. Where learners are working below age-
related expectations because of capability, learning needs or gaps in their education they will
be offered a curriculum more suited to their level.

e The qualifications learners study towards will also be determined by their length of stay at the
school. Since learners can be referred to the school at any time of the year and at any pointin
their educational journey they will be offered qualifications which they have a realistic chance
of achieving in the time they have at the school.

English

e QOuraimistodevelop learners’ reading, speaking, listening, and writing skills to help learners
become confident communicators. We want to ensure that our learners:

o read easily, fluently and with good understanding

o develop the habit of reading widely and often, for both pleasure and information

o acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic
conventions for reading, writing and spoken language

o appreciate our rich and varied literary heritage

o write clearly, accurately, and coherently, adapting their language and style in and for a
range of contexts, purposes, and audiences

o use discussion in order to learn; they should be able to elaborate and clearly explain
their understanding and ideas

o are competentin the arts of speaking and listening, making formal presentations,
demonstrating to others, and participating in debate.

e English will be taught to all learners in Years 10 -11. Young people in Years 12 & 13 will only
study English if they have not yet achieved a GCSE grade 4 or above at the end of Key Stage 4.

e At Key Stage 4, learners will study towards a Functional Skills qualification or a GCSE in
English depending on the results of their initial/ baseline assessments and diagnostic
assessments and when they join the school.

e Teachers will use a combination of small group sessions and 1 to 1 tutorial.

e Learners studying towards Functional Skills qualifications will read, write, speak, listen, and
communicate in English at an appropriate level so they can apply these skills effectively to a
range of purposes in the workplace and in other real-life situations.

e They will:
o Listen, understand, and make relevant contributions to discussions with othersin a
range of contexts
o Apply their understanding of language to adapt delivery and content to suit audience
and purpose
o Read a range of different text types confidently and fluently, applying their knowledge
and understanding of texts to their own writing



o Write texts of varying complexity, with accuracy, effectiveness, and correct spelling,
punctuation, and grammar

o Understand the situations when, and audiences for which, planning, drafting, and using
formal language are important, and when they are less important.

Learners studying towards the GCSE qualification will draw upon a range of texts as reading
stimuli and engage with creative as well as real and relevant contexts. Learners will have
opportunities to develop reading and critical thinking skills that encourage enquiry into
different topics and themes.

Learners working towards the Entry Level qualifications will draw upon a range of texts as
reading stimuli and engage with creative as well as real and relevant contexts. They will have
opportunities to develop reading and critical thinking skills that encourage enquiry into
different topics and themes. They will:

o Read: Understanding and interpreting written materials in various forms.

o Write: Communicating information effectively in writing, including completing simple
forms and writing short texts.

o Speak and Listen: Participating in conversations, understanding instructions, and
expressing oneself clearly.

o Communicate: Using appropriate language and vocabulary for different contexts.

o Apply skills: Applying literacy and communication skills in practical, real-life scenarios.

We will support learners who are at the early stages of reading, including older learners. Where
necessary will use phonics interventions to support learners who are struggling to decode
words in order to help them develop their reading sills, gain confidence and better access the
curriculum.

We will ensure that all learners have access to a wide range of reading material to read for
pleasure and to develop their confidence and fluency. Teachers will promote reading by
encouraging learners to read out loud at the beginning of lessons, to read quietly during break
and lunchtimes and before lessons start in the morning. Learners will also visit local libraries
and borrow books to read in their free time.

We will involve learners in choosing the books that will be in our school library and ensure that
in addition to taking into account learners interests the books include fiction, non-fiction,
graphic novels, poetry, and magazines. We will also ensure that books are diverse and
inclusive, reflecting the backgrounds of the students and providing opportunities for empathy
and understanding.

We will invite external organisations such as Talk the Talk to help us develop learners’ oracy
skills so they can become confident communicators

1 to 1 tuition sessions will be used to provide targeted support for learners who are struggling
in specific areas or to close knowledge gaps.



Mathematics

e Quraimisto encourage learners to see that mathematics is for everyone. It is diverse,
engaging, and essential in equipping them with the right skills to reach their future destination,
whatever that may be. Our learners will:

o become fluent in the fundamentals of mathematics, including through varied and
frequent practice with increasingly complex problems over time, so that learners
develop conceptual understanding and the ability to recall and apply knowledge rapidly
and accurately.

o reason mathematically by following a line of enquiry, conjecturing relationships and
generalisations, and developing an argument, justification or proof using mathematical
language

o solve problems by applying their mathematics to a variety of routine and nonroutine
problems with increasing sophistication, including breaking down problems into a
series of simpler steps and persevering in seeking solutions.

e Mathematics will be taught to all learnersin Years 10—-11. Young people in Years 12 & 13 will
only study Mathematics if they have not yet achieved a GCSE grade 4 or above at the end of
Key Stage 4.

e At Key Stage 4, learners will study towards a Functional Skills qualification or a GCSE in
depending on the results of their initial/ baseline assessments and diagnostic assessments
and when they join the school.

e We will encourage learners to develop confidence in, and a positive attitude towards
mathematics and to recognise the importance of mathematics in their own lives and to
society. We will also provide a strong mathematical foundation for learners who go on to study
mathematics at GCSE and Levels 1 & 2.

e Learners studying towards Functional Skills qualifications will demonstrate a sound grasp of
mathematical skills at the appropriate level and the ability to apply mathematical thinking
effectively to solve problems successfully in the workplace and in other real-life situations.
They will:

o demonstrate their ability in mathematical skills and their ability to apply these, through
appropriate reasoning and decision making, to solve realistic problems of increasing
complexity

o beintroduced to new areas of life and work so that they are exposed to concepts and
problems which, while not of immediate concern, may be of value in later life

o develop an appreciation of the role played by mathematics in the world of work and in
life generally.

e Learners studying towards the GCSE qualification will develop:

o awillingness and ability to work independently and co-operatively

o an ability to understand mathematical ideas and to communicate them in a variety of
modes

o an appreciation of the ways in which mathematics is used

o the knowledge, skills and understanding needed to apply a range of mathematical
concepts to situations which may arise in their own lives

o an ability to use mathematics across the curriculum
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o afirm foundation for appropriate further study.

e Learners studying towards Entry Level qualifications will:
o Develop a sound grasp of basic mathematical skills: This includes understanding and
using numbers, measures, and data, as well as working with shapes and space.

o Apply mathematical thinking to solve simple problems: Learners should be able to use
their skills to tackle real-life problems in everyday contexts.

e Teachers will use a combination of small group sessions and 1 to 1 tutorial.

e Learners studying towards the Entry Level qualifications will gain basic, relevant skills to build
their confidence in mathematics.

e 11to 1 tuition sessions will be used to provide targeted support for learners who are struggling
in specific areas or to close knowledge gaps.

Vocational Subjects

e Fast Forward Independent Schoolis a vocational school, therefore all learners will study
vocational subjects. The school offers qualifications in Motor Vehicle Studies, Construction,
Hair & Beauty and Business.

Business

e The Business curriculum provides a practical and progressive route into enterprise,
administration, and customer-focused careers. It is designed to build confidence,
professionalism, and applied understanding of how businesses operate from small-scale
projects to real client briefs supporting learners’ progression to further education,
apprenticeships, or employment.

e At KS4, learners follow the BTEC Level 1 Introductory in Business, a hands-on qualification
that develops core enterprise and employability skills such as organisation, teamwork,
communication, and basic finance. Learning is project-based, with tasks including planning
and running events, creating brand materials, and delivering short business pitches.
Assessment is portfolio-based and internally verified, with enrichment activities such as
enterprise days, employer projects, and customer service simulations providing authentic
evidence for qualification outcomes.

o At KS5, learners progress to the BTEC International Level 2 in Business (Award and Certificate),
deepening their understanding of communication, customer relations, project management,
and enterprise development. Delivery blends short theory inputs with applied case studies,
client-led assignments, and supervised portfolio studios. KS5 enrichment sessions simulate
professional contexts including live client briefs, assessment-centre activities, and office
administration labs ensuring learners apply their skills to realistic workplace scenarios.

e Across both key stages, Business teaching is practical-first and contextualised to learners’
vocational pathways. Lessons emphasise professional communication, teamwork, financial
awareness, and customer experience. Scaffolded resources and exemplars support
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accessibility, while extension activities challenge learners to analyse decisions, evaluate
outcomes, and adapt to different audiences. Internal verification and regular portfolio review
ensure quality and consistency across all assessed work.

Construction
e Construction at KS4-KS5 provides a structured vocational pathway that builds practical skill,
safety awareness and industry understanding from entry level through to advanced technical
application. The programme develops confident, work-ready learners who understand how
construction sites operate, how to work safely, and how to apply core craft and technical skills
in realistic contexts.

e At KS4, learners begin with the BTEC Level 1 Introductory Award or Certificate in Construction,
focusing on personal organisation, progression planning and the safe use of tools, materials
and equipment. Learners plan and complete small workshop projects such as timber
products or mini-builds while developing teamwork, communication and employability habits.
Teaching is practical-first, with strong emphasis on health & safety, workshop routines and
reflection. The Certificate broadens learning into presenting information and collaborative
working, supporting readiness for Level 2 study or apprenticeships.

o At KS5, learners progress through the BTEC International Level 2 Award, Certificate and
Extended Certificate in Construction. The curriculum advances from core theory (construction
technology, health & safety) to applied drawing techniques, practical operations, sustainable
construction and site surveying. Delivery combines demonstrations, case studies and
supervised practical work with enrichment experiences such as site visits, employer talks, and
community build projects. This staged structure allows learners to “bank” credit as they
progress toward the Extended Certificate, equivalent to three IGCSEs, and onward to Level 3
or trade apprenticeships.

e The Enrichment, Assessment & Consolidation Programme links all stages, adding site
visits, skills boosters (maths-in-construction, CAD), safety micro-credentials, and a
substantial community volunteering project. These activities embed employability and
support Gatsby Benchmark coverage through real employer encounters and portfolio
showcase events.

e Teaching across all levels emphasises safe practice, accuracy and reflection. Scaffolds
templates, sentence stems, and worked examples ensure accessibility, while extension tasks
promote independent problem-solving and evaluation. Assessment is portfolio-based,
capturing evidence through observation checklists, photographs and annotated artefacts to
demonstrate competence, progression and readiness for the construction industry.

Hair & Beauty
e The Hair & Beauty pathway offers a progressive, practical route for learners to develop
professional, creative, and client-focused skills in preparation for employment or advanced
study within the personal care industries. It combines technical training, client care, and
applied learning through the VTCT Level 1 and Level 2 Certificates in Hairdressing and Beauty
Therapy.

e AtlLevel 1, learners gain a broad introduction to salon practice through units in health and
safety, basic hair and beauty techniques, and creative image work. Learning is highly practical,
with a focus on safe working routines, professional presentation, and essential employability
skills such as teamwork, time management, and client communication. Learners complete
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supervised salon sessions and small project-based assessments, producing a portfolio that
demonstrates competence across hair, beauty, nail, and makeup disciplines. This level
establishes the foundation for confident progression to Level 2 study.

At Level 2, learners develop technical competence in areas such as cutting, blow-drying,
colouring, facial treatments, manicure, makeup, and nail art. Theory is embedded through
demonstrations, roleplay, and guided salon practice, with a strong emphasis on hygiene,
consultation, and client care. Learners work to industry standards, preparing them for Level 3
Diplomas or apprenticeship routes in hairdressing or beauty therapy. Assessment is portfolio-
based, including observation, client records, photographs, and reflective logs.

The Enrichment, Assessment & Consolidation Programme (100 GLH) underpins the formal
qualifications by providing additional opportunities for catch-up, assessment preparation, and
professional enrichment. Activities include client-care simulations, salon competitions,
industry visits, and guest-speaker sessions, allowing learners to apply and extend their skills in
authentic settings.

Across all stages, teaching is practical-first, inclusive, and safety-led. Structured scaffolds
(such as templates, scripts, and checklists) support accessibility, while extension tasks
promote creativity and professionalindependence. Learners are encouraged to take pride in
presentation, communication, and customer experience developing the confidence,
professionalism, and employability essential for success in the hair and beauty industry.

Motor Vehicle Studies

Motor Vehicle Studies provides a structured, practical pathway for learners interested in
technical and engineering careers within the automotive sector. The programme develops
confidence, safe working practices, and an applied understanding of vehicle systems through
a clear progression route from Level 1 to Level 2 qualifications. Learners build both the
technical and employability skills required for apprenticeships, further education, or entry-
level roles in the motor industry.

At Level 1 (Award and Certificate), learners are introduced to core workshop skills, health and
safety, and the operation of spark ignition engines. They gain familiarity with engineering
materials, tools, and components, progressing to more complex systems including
transmission, braking, and suspension. Practical, hands-on tasks are central, enabling
learners to develop dexterity, teamwork, and an understanding of workshop expectations.

At Level 2 (Award and Certificate), learners extend this foundation into routine maintenance,
electrical principles, diagnostics, and system-level work on engines, drivelines, and
braking/steering assemblies. Theory is embedded through demonstrations and supervised
workshop practice, with growing emphasis on independent diagnosis, accuracy, and
professional conduct. These qualifications prepare learners for transition to Level 3 courses,
apprenticeships, or work in technical service roles.

The Enrichment, Assessment & Consolidation Programme (280 GLH) runs across KS4 and
KS5, providing structured opportunities for catch-up, assessment preparation, industry
engagement, and extended project work. Learners participate in diagnostic simulations, mock
MOT inspections, and visits to garages, dealerships, and technical training centres. Project
weeks and collaborative builds consolidate learning, reinforce employability behaviours, and
promote pride in craftsmanship.
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e Across all levels, teaching in Motor Vehicle Studies is practical-first, safety-led, and

inclusive. Learners are guided through scaffolded tasks and supported by visual resources,
step-by-step guides, and structured feedback. Assessment is portfolio-based, combining
observation records, photographs, written reflections, and skill checklists. The programme
promotes professional habits precision, organisation, and teamwork ensuring learners are
well prepared for real-world workshop environments and the wider automotive industry.

Applied Science for Vocational Pathways

Applied Science at KS4 provides a practical and accessible introduction to scientific principles
for learners following vocational routes in Hair & Beauty, Construction, and Motor Vehicle. The
course offers a hands-on experience that builds understanding of the scientific method, safe
working practices, accurate measurement, and data handling. Learning is consistently
connected to workplace application — selecting suitable products and materials, using tools
safely, and making informed, evidence-based decisions within real vocational contexts.

Teaching is practical-first and focuses on low-hazard, controlled experiments. Each term
includes one or two core investigations supported by demonstrations and short skills drills.
Learners plan and conduct fair tests, collect and present data using tables and graphs, and
draw conclusions that link directly to vocational practice. Cross-curricular links with English
and Maths reinforce concise technical writing and basic data analysis, including averages,
ranges, and simple error calculation.

Assessment is portfolio-based and includes investigation write-ups, short quizzes or skills
checks (for example, reading pH, applying Ohm’s Law, or completing a risk assessment), and
a Year 11 capstone investigation presented through a display poster and short oral
presentation.

Inclusive practice is embedded through structured scaffolds such as templates, sentence
stems, and worked examples to support access for all learners, while extension tasks
encourage critical thinking and evaluation. Health and safety are central throughout: learners
routinely apply PPE protocols, follow risk assessments, and use equipment safely. Evidence of
practical competence and scientific understanding is captured through annotated
photographs and witness statements to support internal quality assurance.

Digital Functional Skills

Digital Functional Skills are taught through a highly practical, task-based approach that enables

learners to develop confidence and fluency in their use of digital devices, software applications and

online tools. Lessons focus on real-world and workplace contexts so that learners can apply digital

knowledge and skills to authentic situations such as communication, information handling, online

transactions and digital safety. Learning is structured around five skill areas:

1.

2.

Using devices and handling information
Creating and editing

Communicating

Transacting

Being safe and responsible online.
14



Teaching places strong emphasis on interconnected learning. Learners are encouraged to make links
across skills areas for example, understanding how safe online behaviour underpins all aspects of
digital use. Lessons are delivered through tutor-led demonstrations, guided practice, collaborative
tasks and individual application activities. Learners regularly produce digital artefacts such as
documents, presentations, spreadsheets and online communications, which are used to evidence
learning and progress.

Assessment is ongoing and formative throughout the course, with tutors observing performance,
reviewing completed tasks and providing feedback to help learners refine their skills. Peer and self-
assessment are also used to build digital confidence and independence. Summative assessmentis
undertaken through the nationally recognised Pearson Edexcel Digital Functional Skills qualification
at the appropriate level (Entry Level 3 or Level 1). Preparation for assessment includes structured
practice using Sample Assessment Materials (SAMs) and examination technique sessions.

Learning is differentiated to meet individual needs and to ensure accessibility for all learners. Where
appropriate, learners’ own devices and familiar applications are used to reinforce transferability of
skills between education, life and work. Online safety, privacy, and digital wellbeing are embedded
throughout delivery so that learners can participate responsibly and effectively in the digital world.

Geography

The KS4 Geography course develops learners’ confidence with maps, data and field observations to
explain places and make sound decisions. Delivered as a one-year programme taught across two
years in alternating terms with History, it is anchored in Hull’s urban, coastal and economic
geography. Learning is explicitly linked to Construction, Hair & Beauty, Motor Vehicle Studies and
Business, so learners practise siting, simple resource choices and sustainability thinking in realistic
local scenarios. By the end of the course, learners can interpret geographical information and present
clear, purposeful justifications suited to vocational study.

History

The KS4 History course builds learners’ knowledge of key people, places and developments while
strengthening critical reading of evidence and clear explanation. Delivered as a one-year programme
taught across two years in alternating terms with Geography, it uses Hull’s heritage and local stories
to make learning relevant and memorable. Short, practical activities connect historical
understanding to vocational contexts in Construction, Hair & Beauty, Motor Vehicle Studies and
Business, helping learners see how the past shapes today’s workplaces, ethics and community life.
By the end of the course, learners can apply historical insight to real decisions and communicate
their thinking with confidence.

Religious Education

Religious Education at KS4-KS5 explores Christianity, Islam, Atheism and Humanism, focusing on

how beliefs and non-religious worldviews shape values, choices and behaviour. Rooted in Hull’s
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communities and heritage, the programme links learning to Construction, Hair & Beauty, Motor
Vehicle Studies and Business through practical, workplace-relevant tasks. Learners learn to discuss
beliefs respectfully, design inclusive solutions and communicate their reasoning clearly. By the end
of the course, they understand how worldviews inform everyday practice in school, work and the
wider community, supporting progression and positive participation.

Physical Education

e QOuraimisto help all learners develop control, coordination, tactical kills; improve
performance, fitness, health. We also develop moral values such as fair play, modesty,
integrity, and commitment through sport.

e Teachers will deliver PE lessons, facilitate popular indoor and outdoor sports, and encourage
learners to try various other activities that they may not have tried before

e The school will make arrangements with local leisure centres and outdoor sports centres for
learners to regularly to take part in these indoor and outdoor sports.

e We will also engage external trainers in activities based on learners’ interests

e Across all activities, learners will be taught to follow safety procedures and teachers will
conduct rigorous risk assessments and implement relevant control measures

® Learners will be taught to:

O use running, jumping, throwing, and catching in isolation and in combination

o play competitive games, modified where appropriate

o use and develop a variety of tactics and strategies to overcome opponents in team and
individual games

o develop their technique and improve their performance in other competitive sports, or
other physical activities

o take partin further outdoor and adventurous activities in a range of environments which
present intellectual and physical challenges, and which encourage learners to work in a
team, building on trust and developing skills to solve problems, either individually or as
a group

o evaluate their performances compared to previous ones and demonstrate
improvement across a range of physical activities to achieve their personal best

o continue to take part regularly in competitive sports and activities outside school
through community links or sports clubs.

e At Key Stage 4 learner can choose the BTEC Tech Award in Sport as an option and gain
qualification at Level 1.

Art

e AtKS4, all learners begin with the Foundation Block, which introduces the core principles,
materials, and techniques of visual art. This initial phase develops confidence in observation,
drawing, composition, and colour theory, forming a secure platform for further specialisation.
Learners build practical and reflective skills through sketchbook work, experimentation, and
evaluation, producing a portfolio that demonstrates personal growth and emerging style.
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PSHE

Following the Foundation Block, learners select from a range of option units covering Painting
and Traditional Media, Expressive and Design-Based Art, and Digital Media. Each completed
unit is accredited through AQA Unit Awards, enabling learners to achieve a series of
recognised certificates that reflect their creativity, technical competence, and progression
over time.

Teaching across all pathways emphasises idea generation, experimentation, and critical
reflection. Learners explore both traditional and contemporary approaches to artmaking from
acrylics, watercolour and mixed-media painting to graffiti art, tattoo design, photography,
animation and game design. Lessons combine practical workshops, research into artists and
designers, and peer critique, encouraging independent thought and creative risk-taking.

The Art curriculum is designed to develop transferable skills including problem-solving, visual
communication, and digital literacy, alongside respect for health, safety, and studio practice.
It nurtures individuality and self-expression while equipping learners with the technical and
conceptual understanding needed for progression into further education or creative
industries.

We offer personal, social, health and economic education for all learners which incorporates
the statutory guidance for sex, relationships, and health education in England

Our PSHE provision supports our mission which is to change learners’ views of the education
system and to prove that education can be used in the real world.

We encourage respect for other people, and ensure that learners are aware of the protected
characteristics set outin the 2010 Act(a)

We have a policy which outlines our PSHE & RSE provision, and it meets the requirements of
the DfE’s statutory guidance. We will consult parents about the provision at the time of referral
and inform parents of secondary age learners of their right to withdraw their child from part or
the whole of the sex education component of RSE (except what is part of the science
curriculum). We will ensure that all learners (except those who are excused) have access to
the RSE curriculum which is appropriate for their age and needs.

Teachers will deliver discreet PSHE lessons based on schemes of work drawn from the PSHE
Association programmes of study.

We will invite various organisations and visit relevant centres to support learners
understanding of various aspects of the PSHE offer such as drug awareness, sexual health and
more.

Citizenship

Citizenship education at Key Stages 4 and 5 equips learners with the knowledge, skills, and
values needed to participate effectively in democratic society. It develops awareness of rights,
responsibilities, and the rule of law, while fostering respect, tolerance, and critical thinking.
The programme is delivered alongside Employability and Personal Development, ensuring
learners gain both civic and workplace readiness.
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At KS4, learners build foundational understanding of democracy, law, and community
participation through discussion-based lessons, practical activities, and micro-community
projects. Topics include rights and responsibilities, democracy and participation, community
action, media and digital citizenship, and the law in everyday life. Teaching encourages
debate, collaboration, and problem-solving, helping learners form informed opinions and
recognise their role in society.

At KS5, the programme extends this foundation into deeper civic engagement and personal
responsibility. Learners examine decision-making, justice systems, employment rights,
sustainability, and media influence at local, national, and global levels. Activities include
policy analysis, structured debate, and participatory action projects, culminating in the
development of a Personal Civic Plan that reflects individual goals and contributions as active
citizens.

Across both stages, Citizenship promotes analytical thinking, communication, and advocacy
skills. Learners are encouraged to challenge misinformation, engage respectfully with differing
viewpoints, and understand how collective and individual action can shape fair and inclusive
communities.

Independent Living

Independent Living forms a core element of personal development at Key Stages 4 and 5,
equipping learners with the practical knowledge, skills and confidence needed to manage
everyday responsibilities and prepare for independent adulthood. Delivered through weekly
enrichment sessions, the programme complements the Employability and Citizenship
curriculum by focusing on applied, hands-on learning in real-life contexts.

At KS4, learners develop essential foundations in personal finance, health and wellbeing, food
and nutrition, digital organisation, travel safety and tenancy awareness. Learning is practical
and scenario-based, encouraging learners to plan budgets, prepare healthy meals, manage
digital life securely, and understand their rights as consumers and tenants. Each unit builds
problem-solving and decision-making skills, supported by reflection and portfolio evidence
that demonstrate readiness for post-16 life.

At KS5, the programme extends this foundation to higher-level life management and
autonomy. Learners deepen their understanding of finance, tenancy, health advocacy, and
civic participation through practical tasks such as interpreting payslips, managing shared
accommodation, and completing administrative processes linked to independent living. The
course culminates in a Capstone ‘Adulting’ Challenge, bringing together finance, tenancy,
cooking and travel skills in a single integrated scenario.

Across both key stages, the Independent Living curriculum promotes confidence, resilience
and responsible decision-making. Learners are encouraged to apply their knowledge
practically, think critically about everyday challenges, and make informed choices as they
transition into adult life, work and further education.

Employability

Employability forms a key part of the school’s vocational curriculum, ensuring that learners
develop the personal and professional skills required to progress successfully into further
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education, apprenticeships or employment. The programme runs from KS4 through KS5 and is
aligned to the SEG Level 1 and Level 2 Awards in Progression (Employability).

o At KS4, learners build the foundations of workplace readiness through units focusing on self-
awareness, communication, teamwork and career planning. Learning is contextualised
through each learner’s vocational pathway, such as construction, motor vehicle or hair &
beauty, and reinforced through practical activities including role-play, mock interviews and
application tasks. Learners gain confidence in presenting themselves professionally,
understanding routes into employment, and developing transferable skills that prepare them
for post-16 study or training.

e At KS5, learners extend these foundations into more advanced employability and leadership
skills. The programme focuses on communication and customer care, problem-solving,
teamwork, leadership and professional self-presentation. Students learn to manage their own
progression by setting goals, reflecting on performance and developing their digital profiles
through platforms such as LinkedIn or e-portfolios. Real-world application is emphasised
through simulated workplace scenarios, external engagement and enrichment activities.

e Across both stages, teaching is practical, applied and reflective. The Employability curriculum
builds confidence, professionalism and independence, ensuring learners leave equipped with
the behaviours, knowledge and attitudes valued by employers and essential for lifelong career
development.

Careers

e We aimto ensure that our learners and young people have the careers education, information
and guidance to follow a pathway that is right for them and aligns with employment
opportunities.

e We acknowledge that we must meet our statutory requirement to provide independent careers
guidance, acting impartially and not showing bias towards any route.

e Details of our provision for careers education, information, advice and guidance are outlined in
our CEIAG policy.

e Learners careers education at the school is through elements of PSHE, Citizenship,
Independent Living and more significantly though the Award in Progression (Employability)
Levels 1 & 2-SEG.

e Teachers will hold small group sessions and 1 to 1 tuition sessions where necessary to provide
targeted support for learners who are struggling in specific areas or to close knowledge gaps.

e The school’s CEIAG policy has more information about the full range of activities offered by the
schoolin this area.
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How work in each subject is assessed

We have compiled 2 documents which outline how our curriculum will be assessed - Learner

Assessment Procedures & Assessment Policy. These provide details about assessment, monitoring,

recording and reporting.

How we will report progress to parents or carers

e Parents will receive a report about their child’s performance at the end of every term.

e Reports will focus on progress, effort, level towards which their child is working, exam results

e Teachers will also regularly give parents feedback about how learners are getting on informally
over the phone and via email

e We will publish a summary of examination results and learners’ outcomes on the school
website every year

How the curriculum: Promotes learners SMSC development

e SMSC will be developed across the curriculum and through educational visits and other extra-
curricular activities

e Examples of how each aspect will be developed are given below:

e Spiritual development

O
O
O

Religious Education lessons

Celebrating different faiths and cultural holidays/celebrations

Visiting different religious sites e.g., the Gurdwara and local church and other sites that
provide learners opportunities to feel awe and wonder

Talking about different faiths in subjects such as English, History

During PSHE sessions learners are encouraged to reflect, this improves their self-
knowledge and their behaviour.

e Moral development

O
O

Character Education assemblies

Learning about the effects of drugs and alcoholin PSHE helps learners think about the
possible outcomes of poor choices

Police talks during which they explain what happens when a crime has been committed
help learners understand how the law works

Discussions in lessons about moral dilemmas

e Social development

O
O
O

through PSHE lessons; taking part in group projects; taking part in sports
creating displays for the school
volunteering at local charities
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o History lessons
o Enrichment activities

e Cultural development
o Educational visits and discussions in lessons
o Making ‘food from around the world’,
o Social days, celebrating a variety of religious holidays, contribute to learners’
knowledge about other cultures
o History lessons

How the curriculum: Promotes Fundamental British Values

e Citizenship curriculum

e The school’s Character Education offer compliments fundamental British values. Learners are
taught about and given opportunities to practice many virtues

e Learners actively take part in the school community by giving formal and informal feedback
about their experiences. Learners are also involved in making decisions about what they learn
across many parts of the curriculum.

e When elections are happening in the country, teachers organise a mirror event across the
school

e Learnerstake partin mock court, visit places such as police stations, fire stations; learn about
and observe significant cultural and religious events; have moments of reflection during PSHE
sessions. These activities have positive impact on learners such as understanding their rights
and the rights of others; developing respect for others; understanding rules and boundaries
just to name a few.

e The PSHE offer teaches learners about diversity, how to function as adult citizens; where to get
help and advice; civic duties. In the staff audit mentioned above staff say so.

How the curriculum: Contributes to learners’ Character Education

e Teachers will deliver structured character education through PSHE, tutor time and
assemblies, drawing on a range of high-quality resources, including those from the PSHE
Association and guidance from the Department for Education

e Character development will be embedded across the curriculum, with all subject areas
promoting key attributes such as resilience, respect, integrity and critical thinking

e Learners will be encouraged to apply these values in their daily interactions in lessons, during
extracurricular activities, and through leadership opportunities such as school council or peer
mentoring
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e Staff will use real-life situations and restorative approaches to behaviour to support learners in
reflecting on their actions and making positive choices

e The school will promote and recognise positive character traits through its behaviour and
rewards systems, celebrating learners who demonstrate strong personal values

How the curriculum: Develops learners’ Cultural Capital

e Cultural Capital will be developed mostly through school visits and across the curriculum with
teachers identifying opportunities to highlight the best that has been thought, said, created,
achieved in their subject area.

e Teachers will make arrangements to visit destinations which will expose our learners to
essential knowledge that they need to be educated citizens and develop an appreciation of
human creativity and achievement.

Monitoring and Review

This policy will be actively monitored by the Senior Leadership Team to ensure it is applied
consistently and meets the needs of all students. Staff, students, and other stakeholders will
be encouraged to provide feedback to inform ongoing improvements. The policy will be
formally reviewed annually, or sooner if required due to changes in legislation, guidance, or the
needs of our students.

This policy will also be used by the Governing Body to benchmark the school’s standards and
ensure compliance with the Independent School Standards (ISS).

Approved by: Head of School
Next Review Date: March 2027
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